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Working at the Associated Board it is hard to believe at times that 
we inhabit the same planet as that depicted in the media during 
2003. We read and see images daily not only of terrorist atrocities, 
but also of divisiveness and aggression, and an absence of mutual
understanding, let alone concern for other peoples. Yet during a
recent trip to the Middle East on behalf of the Associated Board,
reported on page 16, Tim Arnold, Head of International Operations,
and I were shown unfailing warmth and hospitality throughout 
that region.

The contrast is stark in a much wider sense too. I am constantly
struck by the dedication shown by all those who provide and use the
Associated Board’s services in passing on their love of music to the 
next generation, so that all young people may have the opportunity 
to participate in music as performers and listeners. As regards the
providers, the Associated Board now engages the services of almost
one thousand examiners, spread across the practical, theory, diploma
and jazz panels, over 130 CT ABRSM mentors, 280 Honorary Local
Representatives in the UK and Ireland, and almost 200 International
Representatives. With numbers such as these, there is a constant
regenerative cycle in progress, but never any dilution in the level of
concern for others and commitment to the work.

Against this background, the two themes that particularly 
emerged in the Associated Board’s work in 2003 related to welfare 
and inclusivity. On the first of these, you will find articles in this issue
of Libretto about our new Child Protection Policy, the introduction of
new guidelines for candidates with autistic spectrum disorders (ASD)
and the recently adopted Environmental Management Policy.

The Associated Board’s charitable mission is to benefit music
education in the widest sense and much was done in 2003 to extend
our work into new areas and to benefit more people. The launch 
of the new jazz exams for wind instruments reached out to a new
constituency and on page 5 you will find details of jazz workshops
offered in 2004. In ABRSM Publishing we announced the launch of
play-along CDs of syllabus pieces for flute and clarinet and now 
plan to extend these to a wider range of instruments over coming
years. Internationally, as well as constantly opening up in new
territories, we have started bringing together representatives from
different countries to share experiences. There is a report on 
the first ever European Representatives’ Conference on page 17. 
In the professional development field there is to be a new fast-track
Certificate of Teaching course, as an alternative to the one-year course,
so that even more teachers can join in. We also report in this issue on
the launch of the Associated Board’s comprehensively redesigned
website with its designated areas for music teachers, students and
parents, to encourage further interchange.

Looking ahead in 2004, there is plenty of excitement to come. 
In the next issue of Libretto there will be a full-scale launch of Music
Medals, aimed at extending the offerings of the Associated Board
towards all those who are teaching and learning in groups. I am also
hopeful that before long we will be able to make an announcement
setting out our plans for the creation of online products and services,
designed to include new audiences and players, and to give yet further
support to the music teaching and learning process.

I wish all our readers a very happy New Year. Let’s hope that 
during 2004 the wider world will cheer up too!
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EXAMSAccess for all
As awareness of learning difficulties such
as dyslexia and autistic spectrum disorders
(ASD) has increased, so too has the
number of teachers requesting special
provision for their candidates. We
welcome this change as it enables us to
ensure that every candidate is, where
possible, able to gain access to our exams. 

We are currently conducting a review
into all aspects of the exam process for
candidates with sensory impairments
and learning difficulties. Long-term
goals include raising awareness of
special needs candidates throughout the
Associated Board and the examining
panel, and continuing consultation with
national bodies such as the Royal
National Institute for the Blind and the
National Autistic Society, to ensure that
we provide the best possible access to all
our exams. 

An immediate result of the review
has been the revision of existing
guidelines and the introduction of new
guidelines for candidates with ASD,
including Asperger’s. Guidelines now
exist for:

■ deaf and hearing impaired
candidates

■ blind and partially sighted
candidates

■ candidates with ASD
■ candidates with dyslexia

The Associated Board’s overall policy
also includes provision, on an individual
basis, for any candidates who have
particular physical needs, or impairments
not covered by these guidelines.

The review is ongoing and we
welcome feedback from teachers,
candidates and parents regarding the
quality of the current provision, and 
any ways in which we can improve 
our support.

Information can be found at
www.abrsm.org

If you have a specific query
please contact us in one of the
following ways:

Candidates in the 
UK and Ireland
Director of Examinations
The Associated Board
24 Portland Place
London W1B 1LU

t +44 20 7467 8247

Candidates outside the 
UK and Ireland
In the first instance, please
contact your nearest
International Representative to
discuss any particular needs.

new website ■ www.abrsm.org ■ new website ■ www.abrsm.org ■ new website ■ www.abrsm.org

Last year, students applying for places at universities and
colleges in the UK received official recognition for their
Associated Board qualifications for the first time.

The Universities and Colleges Admissions Service
(UCAS) has now included Grades 6, 7 and 8 in the tariff 
for university entrance and these higher-grade exams 
are now allocated points in the same way that they are
allocated to AS and A levels and other qualifications.

Students applying for university and college entrance
can now benefit from the following points:

Practical Theory

Grade 8 Distinction 75 30
Merit 70 25
Pass 55 20

Grade 7 Distinction 60 20
Merit 55 15
Pass 40 10

Grade 6 Distinction 45 15
Merit 40 10
Pass 25 5

To put this in context, AS levels are allocated between 20
and 60 points and A levels between 40 and 120.

The inclusion of Associated Board qualifications in the
UCAS Tariff provides further recognition of the
considerable dedication and commitment required in
order to be successful at these higher grades. It confirms
the educational value of graded music exams within the
context of the wider curriculum.

More information about UCAS
is available at www.ucas.ac.uk

Using your UCAS points

The Associated Board’s new website
is now up and running. This multi-
lingual site offers visitors improved
international scope, maximum
accessibility, easy navigation and
information-rich content.

All countries where we examine now have their own
customised country pages and translations of key
website content are available in French, German,
Italian, Spanish, Portuguese and Chinese.

Music teachers, students and parents also have
their own areas within the new website providing fast
and easy access to a wealth of news, articles, events,
resources and Internet links.

The Associated Board is committed to assisting
those with sensory impairments and www.abrsm.org
has been designed to be fully accessible to all. The site
complies with the guidelines issued by the Web
Accessibility Initiative, and with the Disability
Discrimination Act legislation relating to websites.

Richard Morris, Associated Board Chief Executive,
commented: “With the launch of www.abrsm.org the
Associated Board offers a very wide range of resources
for music teachers, parents, students and all those
with an interest in music education. Our new website
not only caters for teachers and students who use our
exams, publications and professional development
services, but also provides a valuable source of
information and a forum for the global music
education community.”

www.abrsm.org unveiled
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EXAMS Child Protection Policy
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Sharp-eyed readers may have spotted reference in
the Examination Regulations & Information 2004
to the adoption of formal child protection
guidelines and wondered what prompted this
move. In fact, these guidelines supplement existing
procedures, but have been developed because we
recognise a particular responsibility for the safety
and welfare of all Associated Board candidates,
the overwhelming majority of whom are children. 

Formal guidance issued by the UK government
over the past few years together with the
reorganisation of the Criminal Records Bureau for
England and Wales prompted us to formalise our
own procedures and take advantage of the wider
opportunities for disclosure of police and court
records that have become available. This was done
because we recognised that we needed written
procedures to help protect not just candidates but
all those working on our behalf as well as
providing a deterrent against those who might
target the Associated Board’s work.

We have been working with the National
Society for the Prevention of Cruelty to Children
(NSPCC) to develop a formal child protection policy.
The NSPCC is the UK’s leading charity working in the
field of child protection and it has undertaken to
continue working with us in regularly reviewing
the policy. Indeed, the NSPCC refuses to allow 
any reference to its involvement unless it can
continue to monitor what actually happens.

There are already significant ways in which we
operate that help to make our activities ‘low risk’
in the view of experts but we continue to be
vigilant in our recruitment and training of staff,
examiners and representatives to ensure the
continuing safety of all children with whom we
come into contact. 

It has been very heartening that everyone
involved with our work, including staff at our
London office, examiners, CT ABRSM Course
Leaders and mentors, and Honorary Local
Representatives has understood and accepted 
this formalising of our practice. We are also in
discussions with our Representatives outside the
UK on the operation of the policy in the many
countries where we work under different
jurisdictions. It has been reassuring to discover
that UK practice is amongst the best in the world
and so we are unlikely to be in conflict with local
practice as we apply our policy outside the UK.

We will be reviewing the operation of the
policy with the NSPCC during 2004 and in the
future. Although we hope we will never need to
put our reporting procedure into practice we can
be reassured by the continuing professional
guidance available from the NSPCC on all aspects
of child protection.

The Associated Board’s Child Protection
Policy can be found at www.abrsm.org

ABRSM Publishing has begun a
collaborative recording project with the
London Symphony Orchestra, producing
recordings of syllabus pieces for orchestral
instruments. The first CDs, featuring pieces
from the Associated Board’s flute and
clarinet syllabuses, will be available shortly.

Principal players from the LSO take the
solo parts on these unique recordings; Gareth
Davies, flute, and Timothy Lines, clarinet, are
accompanied by the LSO’s orchestral pianist,
John Alley, and the series producer is
principal trumpet player Nigel Gomm.

The CDs have been designed specifically
with teachers and students in mind, so in
addition to complete performances of all
the pieces found on Lists A and B of the
syllabus, the recordings also feature play-
along tracks so that soloists can practise
with a piano accompaniment. 

The flute and clarinet recordings are
just the first in this ongoing series with
plans already underway for violin, cello
and bassoon. 

As a resource for teachers and students,
these CDs can offer inspiration, guidance
and an enjoyable introduction to some
wonderful repertoire.

Associated Board CDs are
available from all good music
retailers worldwide or online at
www.abrsmpublishing.co.uk

Listen & learn

Endangered
instruments

It has recently been announced that the
UK government agency, Youth Music, is to
allocate £1 million aimed at increasing the
learning and playing of less popular
orchestral instruments: bassoon, double
bass, French horn, oboe, trombone, tuba
and euphonium.

We greatly welcome this iniative, 
which responds directly to alarm bells
sounded by the Associated Board at the time
of launching our research report into the
playing and learning of musical instruments,
Making Music 2000. Since that time, exam
entries for these instruments have sadly
remained at historically low levels.

We entirely share the views expressed
by Youth Music that the future of
orchestral music-making is at stake 
and wish them every success with this
essential project.

For more information about the
Youth Music Endangered and
Protected Species programme:

t +44 20 7902 1060
e info@youthmusic.org.uk

www.youthmusic.org.uk
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EXAMSAll you need to get into jazz
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Designed for clarinet, saxophone, trumpet and trombone teachers,
the Teach to Reach Jazz Grade 1 workshops aim to do just that –
give you enough skills to get started with jazz Grade 1.

Improvisation will form a central part of the workshop with
teachers encouraged to engage in simple improvising in a
supportive environment. Teachers will learn how to take
improvisation into their teaching, explore jazz Grade 1 in depth
and gain the confidence and resources to begin teaching jazz.

Our workshop leaders are all
experienced musicians and educators
from the world of jazz and will include
Charlie Beale, Pete Churchill, Nikki Iles
and Richard Michael to name just a few.

Workshops are being held in the UK
and Ireland with the first workshop in London on
Saturday 31 January and the last on Saturday 12
June in Manchester.  

The fee for the workshop is £50 (Ireland e70)
which includes refreshments, lunch, a teachers’
pack and a certificate of attendance. 

This workshop offers a fantastic opportunity
for teachers to find out about the new jazz
syllabus and to start playing and teaching jazz. 
Places are limited so do book early.

For more information and a booking
form contact Beth Morton in the 
Professional Development Department:

t +44 20 7467 8226
e bmorton@abrsm.ac.uk

or visit www.abrsm.org/?page=teachers

Music Service or school?
The Teach to Reach Jazz Grade 1 workshop is also
available as part of an INSET training day. Contact 
Beth Morton (see above) for more information.

Marking make-over

In accord with feedback from
teachers, we have made a small
change to the way in which Grade
5 Theory papers are marked. 

The final question in the
Grade 5 Theory paper asks for
suitable chords at cadence points.
This question attracts a significant
number of marks – 15 out of the
100 available in total. For some
candidates this has been an
advantage, but for others less so,
as several marks can be won (or
lost!) very quickly. 

We feel that some of those
marks would be better allocated
to contextual questions which
allow candidates to show more 
of their knowledge and apply it
over a wider range. 

The marks for the final
question on cadences are to be
reduced from 15 to 10 in all
future papers, with two marks
available for each chord instead
of three. At the same time the
marks for the first question, based
on an extract of music, will be
increased from 10 to 15. Some
papers will contain extra
questions on the given extract
while others will use two extracts.

We anticipate that this small
change will benefit candidates
and contribute to a more
balanced exploration of the
Theory of Music requirements 
at Grade 5.

Keep it clear

Are you a teacher in the UK or
Ireland and planning a Special
Visit for your candidates this
summer? Then please note that
the Associated Board’s Annual
Lunch, attended by examiners,
Honorary Local Representatives
and staff, takes place on Tuesday
27 July. You are kindly requested
to avoid this date.

If you have any queries
about your summer
Special Visit contact the
Special Visits Office:

t +44 20 7467 8221 
e specialvisits@abrsm.ac.uk

Jazz workshop
dates 2004

Saturday 31 January
London

Saturday 7 February
Belfast

Sunday 8 February
Dublin

Saturday 21 February
Colchester

Saturday 28 February
Beath

Sunday 29 February
Glasgow

Saturday 6 March
Gateshead

Saturday 13 March
Leeds

Saturday 27 March
Bristol

Saturday 24 April
London

Saturday 5 June
Birmingham

Saturday 12 June
Manchester

To tie in with the latest additions to our jazz syllabus
the Associated Board’s Professional Development
Department is running workshops for teachers with
little or no experience of jazz.
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As a child learning the piano and violin I now
realise I only ever played with a fraction of
myself. By that I mean I used my eyes to read the
music and my fingers to press the keys or strings,
while counting was a mathematical affair with
minims and semibreves lasting as long as two and
four crotchets respectively. I didn’t really listen to
the sounds I was making, I had a fairly rigid body
and an incomplete understanding of the music I
was trying to play. I did have a good sense of
pulse and sang in tune and so grew up labelled
‘good at music’ and yet I instinctively knew that
there was a whole chunk of experience missing.

It wasn’t until I was in my twenties, when I
came upon a method of learning music called
Dalcroze Eurhythmics, that the missing pieces of
the jigsaw fell into place. I realised then that
what I lacked all those years ago was, in the
views of its creator, Emile Jaques-Dalcroze 
(1865-1950), a good dose of Rhythmics before
beginning any instrument. What I needed was 
to feel music in my body first.

Music and movement might have been part
of the musical upbringing for many of us as 
very young children. But at the beginning of the
last century the original ‘music and movement’
was rapidly developing with great effect in
Switzerland and, within a decade, establishing
itself in Britain. 

Jaques-Dalcroze was a music professor at the
Geneva Conservatory, where he spent much of
his time trying to ‘find both cause and cure for
his students’ persistent difficulties’. These he
defined as a lack of feeling for the music they
were playing, having difficulty resolving the
simplest rhythmical problems and often being
unable to hear the harmonies they wrote. 

At that time, psychologists and
educationalists were beginning to look at the
child as a whole being. In many European
countries dance, gymnastics and physical
education were flourishing, and in America and
Germany other researchers were emphasising

that the nature of rhythm was fundamentally a
motor function. For sound to be produced there
must be corresponding movement. The more
Dalcroze explored the problems of his students
the more he was drawn to a physical solution.
One commentator, Gilles Comeau, has written:

‘The study of music must be done through the
body, since of the three fundamental elements of
music – melody, rhythm and dynamic energy –
the last two are entirely a function of movement
and find their ideal example in the muscular
system… the body is capable of producing all the
nuances of tempo (allegro, andante, accelerando,
ritenuto) and all the nuances of dynamic energy
(forte, piano, crescendo, diminuendo).’ 

Jaques-Dalcroze experimented by using
movement as an approach to understanding
these notions which, up until then, had only
been taught in an intellectual way, one which 
led to the creation of technicians rather than
musicians. Comeau again: ‘With this method,
musical concepts are experienced and
internalised by what Jaques-Dalcroze called the
sixth sense, the kinaesthetic sense. The body, or
more specifically the action of the body, is at one
and the same time the source, the instrument
and the basic requirement of all understanding.’
In this way learning is deep, profound and 
very personal.

Jaques-Dalcroze coined the umbrella name 
of Eurhythmics to cover several branches of
study, of which the most central is Rhythmics.
This is a way of developing physical skill in, and
awareness of, musical events such as pulse and
bar-time. He argued that the body must know
what these events feel like and that it is not
enough to have just an intellectual and aural
understanding of them. Other key branches of
Eurhythmics are Solfa (ear-training) and
Improvisation.  

In Rhythmics, pupils first of all build up
physical experience and physical understanding
at an unconscious level. The movement is not a
prescribed dance form but whatever movement
vocabulary the students themselves bring. 
Pupils learn from each other and expand their
movement vocabulary by imitating one another
and by being encouraged and challenged to try
new ways of doing things. At times objects will
be used such as balls, hoops, scarves and elastic.
These objects help us to feel musical events more

Getting music to move

Jacqueline Vann studied at the Institut Jaques-Dalcroze, Geneva. She
has been teaching Eurhythmics for over ten years to Early Years, Key
Stage 1 & 2, and children with learning difficulties as well as training
adults in the Dalcroze method in London. She has worked in several
music conservatoires and has taught in Japan, America and Slovakia
and gives regular workshops around the UK. She examines for the
Dalcroze Society in the UK and Italy.

Jacqueline Vann

new website ■ www.abrsm.org ■ new website ■ www.abrsm.org ■ new website ■ www.abrsm.org

what I needed was to feel 
music in my body first
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clearly as well as extending our movement
vocabulary further – a ball bounced on the first
beat of the bar can help us feel the emphasis and
weight of a first beat as well as encouraging us
to feel a sense of bounce in our own body, a
moment of tension and release, which we can
later adopt in our playing. Bit by bit all this
accumulated unconscious experience is made
conscious and the appropriate musical signs and
symbols are introduced. 

Key to all this is achieving everything with
minimum effort – to use, as far as possible, the
body effectively. As a result the teacher is
frequently drawing the pupil’s attention to
posture, to where the weight of the body is and
suggesting ways to eliminate any redundant
movement. This has very important implications
for the instrumentalist later on.

A study of Rhythmics generally begins with an
exploration of pulse, leading to divisions of the
beat (quavers, semiquavers, triplets etc) and
enlargements of the beat (minims, semibreves
etc). This naturally leads on to notation. Notes are
given names such as ‘walk’ for crotchets, ‘jogging’
for quavers, ‘skipty’ for dotted quavers or
semiquavers and ‘stride’ for minims. The names
take advantage of the very natural movements
children make when young and, most importantly,
such names deflect us from seeing notes as
fractions or doublings of another note. They are
experienced as notes in their own right, with their
own quality based on their duration (‘stride’ is one
giant step taking up, roughly, twice as much space
as a ‘walk’ or crotchet step). The notes are not
only stepped. ‘Walks’ and ‘strides’ can be clapped
as well as being expressed in movements.

From here, notes are combined to explore
simple, then increasingly more complex, rhythms
– stepped, clapped or moved. This in turn will
lead to bar-time, phrasing and form. Jaques-
Dalcroze left no musical event free from its 
own exploration in a physical, whole-body way
including unequal beat, two against three,
canon, dynamics, polyrhythm – to name 
but a few.

The Dalcroze method builds up the most
fabulous bank of motor skills for students to
draw on in their music-making. It also helps in
developing the skills necessary for a good
musician. Listening skills become highly
developed and the pupil is alert and 
ready to respond. 

In a typical Dalcroze lesson the class is led
from the piano or other instrument (including
voice) and it is quite possible to guide much of
the lesson with music rather than words. With
my youngest pupils of two to three years old I
have aural cues for stand up, sit down, find a
good space, come and sit down by the piano,
stretch, flop, turn around (loudly, softly, slowly 
or quickly), find a partner and get ready. 
All of this demands that the children listen 

but it is fun to do and there is no effort on their
part. They are simply having their ears kept
gently alert and ready. Just what we need to be
good musicians.

Other skills developed in the learning process
include how to release tension and how to work
as part of a group or ensemble as well as building
up the confidence to work alone. Memory is
expanded, concentration and focus developed,
reactions speeded up. Pupils learn to react
visually, as might be necessary if they are having
to watch a conductor, for example, or aurally 

if they are accompanying a singer. Co-ordination
is developed in all sorts of ways by means of
games involving feet and hands, left and right,
voice and body. Sometimes different parts of the
body are required to do the same thing (clap and
step a crotchet beat), sometimes they must do
different things at the same time (step crotchets
while clapping quavers). Pupils are asked to
create and make up things for themselves,
anything from a simple rhythm to something
more complex like a movement piece expressing
a variety of musical events. They also learn 
to communicate their ideas clearly to others in
the group.

While Jaques-Dalcroze began with his
conservatory students he quickly came to realise
that to start young would be most beneficial. 
This should not, however, suggest that the
method has less to offer older children, music
students and fully-trained teachers and
performers. The Swiss composer Frank Martin was
initially dubious about the personal benefits to
himself but was bowled over when he first joined
in a Rhythmics class – so much so that he then
trained in Eurhythmics.

The goal of Eurhythmics is to enable students
at the end of their studies not to say ‘I know’ 
but ‘I feel’. 

Emile Jaques-Dalcroze wrote in 1898: ‘I look
forward to a system of music education in which
the body itself shall play the role of intermediary
between sound and thought, becoming in time
the direct medium of our feelings… the child will
thus be taught at school not only to sing, listen
carefully and keep time, but also to move and
think accurately and rhythmically. That would
constitute at once instruction in rhythm and
education by rhythm.’ 

new website ■ www.abrsm.org ■ new website ■ www.abrsm.org ■ new website ■ www.abrsm.org

it is quite possible to guide 
much of the lesson with 
music rather than words

Further reading

Dalcroze Today: 
An Education Through
and into Music
Marie-Laure Bachmann 

Comparing Dalcroze,
Orff and Kodály –
Choosing Your Approach
to Teaching Music
Gilles Comeau 

Available from 
Dalcroze Books UK

t +44 1932 348 754

Information 
about courses

The Dalcroze Society UK
t +44 20 8870 1986 

www.dalcroze.org.uk

Morley College, London
t +44 20 7450 1838 

www.morleycollege.
ac.uk

musicmoves
e jvann@

musicmoves.co.uk
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John Robert Brown

John Robert Brown 
plays the clarinet and
saxophone. He writes for
a variety of magazines,
including Jazz Review,
Classical Music, Clarinet
and Saxophone and
Music Teacher.

Dennis Rollins (b 1964) began playing jazz in the
Doncaster Youth Jazz Association. After a period in
the National Youth Jazz Orchestra he played in the
legendary all-black jazz big band, the Jazz Warriors.
He is a man of many musical projects, including the
attention-getting Shout Band, consisting of ten
trombones, a sousaphone and a snare drum, inspired
by the exuberant church music of North Carolina.

We meet for our conversation at the beautiful
Yorkshire Sculpture Park, at West Bretton. Over a
pot of tea, with a backdrop of several enormous
Henry Moore figures reclining in the surrounding
meadows, Dennis tells me about his Yorkshire
beginnings.

I started playing in the brass bands at school. 
At the same time I was playing in wind

orchestras. Gradually, I was introduced to jazz
through the Doncaster Youth Jazz Association. That
consisted of a stage band, a swing orchestra and a
senior jazz orchestra.

What was interesting for me was the transition
from playing in a brass band to learning about
swing and jazz. In the brass band the musical
articulation is even quavers. Going from brass 
bands to learning jazz interpretation was quite a
revelation. In jazz it’s totally different. All of a
sudden you’re playing swing quavers as opposed to
straight quavers. A great way to develop that was to
pick up recordings to hear how great masters of jazz
interpreted swing. 

My earliest recollections were of Jamaican
reggae and Jamaican ska, because my parents
listened to that kind of music. Very popular in jazz
reggae in the 1940s and 1950s was a trombone
player, Don Drummond. In Jamaica they used to get
jazz records from the States to copy them, but with
a Jamaican twist. My first introduction to jazz was
listening to the Count Basie Orchestra.

I ask Dennis about soloing, about the beginnings of
improvisation.

I used to put CDs or LPs on, to play on top of what
the soloist was playing. What is very important for
anyone who is interested in getting into jazz is to
find a hero on his or her instrument. If you play alto
saxophone, find an album of an alto saxophone
player. That way you’ll hear how they interpret the
jazz articulation, the jazz soloing.”

I’m curious about the way he approaches the
preparation of a new tune when he wants to add
something to his repertoire.

First of all, I try to listen to a recording of the song. 
I will work out the chord structure and the scales in
each chord progression. I remember learning All the
Things You Are. A popular progression in jazz is II-V-I
and on inspection of All the Things You Are there
are many II-V-I progressions. Once I got close to
learning it, I put up another jazz standard tune,
picked out the II-V-I patterns and tried to negotiate
those too. 

Another way is to learn the bass line. That way I
can hear where the root notes of the progression
are going. I can hear them two bars ahead. Learning
the root notes, and learning major and minor chords
throughout the whole song, that really helps.

Then I try to play simple melodies. As opposed to
listening to a jazz record and hearing them fly
around, my approach is to try to play almost nursery
rhyme-like melodies. Improvisation is improvised
melody, really. 

It’s an important thing, when learning to
improvise, to put yourself in the listener’s position. 
If you were sitting in an audience listening to
someone improvise, would it make sense to you,
musically? A big thing is to improvise a short melody
for two bars, then rest for two bars, just to give that
feeling of space, just to let the music breathe.

I did this exercise in a lesson with a trombone
student. I put on an Associated Board play-along CD.
He played during every bar, tried to fill in every
single space. I said, “Strip it down now, play only
two bars at a time.” He was amazed. He said, “I
didn’t think I could play like that.”

The beauty of jazz improvisation is that there is
no one on your back saying, “You have to play all of
the time.” You don’t. Take your time.

It’s an important thing, 
when learning to improvise, 

to put yourself in the 
listener’s position 

Dennis Rollins
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Dennis Rollins

Dennis Rollins and Mark Nightingale are two of the UK’s top
jazz trombonists. Here they talk about their influences,
learning techniques, ideas about improvisation, and the
importance of baring your soul.

“

”
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Mark Nightingale (b 1967) started playing the
trombone at the age of nine. At 15 he won the 
Don Lusher Award in the BBC National Rehearsal
Band Competition. Both he and Dennis Rollins were
members of the National Youth Jazz Orchestra
(NYJO) at the same time. Mark was with NYJO for 
six years, where he formed the group Bone
Structure. Currently Mark works in a variety of
contexts, including appearances as a member of the
John Dankworth band accompanying Cleo Laine.

We meet when he is appearing with a local rhythm
section in Rawtenstall in Lancashire. Mark has driven
up from the home counties. One could have forgiven
him had he been road weary after an afternoon of
driving. On the contrary; he is kind and patient.

The main thing is learning your instrument. 
The basics, the tonguing, the breathing, the

tone, are the same whatever type of music you are
playing. Jazz comes down to phrasing and
interpretation, learning to phrase in a swing idiom. 

To deal with that, invent a repetitive exercise on
one note. Then incorporate what’s been heard into
playing little studies or tunes to see how it fits into
the music. Listening to jazz is the best way of
knowing what you should do. It’s one of those
intangibles. You can’t describe it very well.

Improvisation is a different matter. My approach
was to start from a rhythmic point of view rather
than a scalic approach. I used to try to use the three
notes of the triad. Maybe I’d add the seventh if I was
on the chord for a long time, with time to think. I’d
use one, two or three notes, but use them
thoughtfully. Make some music on the safe territory
of the few notes that you can really bank on. The
joining up of those notes with the other notes of 
the scale comes later. I think I was lucky to be guided
in that way. It’s putting music first, rather than
treating improvising as some exercise of bravado.
My trombone teacher in the Birmingham area was
Fred Mercer. He was great.

I picked up improvisation as a subsidiary to
playing in the Midlands Jazz Orchestra. I remember
being terrified taking my first-ever stab at a solo,
with very little knowledge and a great deal of pluck.
I took a leap of faith trying to play Fly me to the
Moon at a walking tempo. The fear of doing it is
worse than anything else. Once you can leap in, bare
your soul, show what you can do no matter what
people think, it’s fine.

Unfortunately, the better musicians become 
the more awkward they find it to take that leap of
faith. That’s because they’ve got to take a couple of
steps backwards. Whereas they may be quite
accomplished classical players, they are going to
have to begin again if they start to improvise. 

If you are an orchestral player, unless you are one
of a very select group of people who is a world-class
classical soloist you are at some stage going to need
to know how to phrase in a jazz style. Maybe you’re
going to have a pops concert, or a concert with an
artist that plays in that style. So the musician of the
future is going to benefit tremendously from the
Associated Board’s jazz exams. They’ll be able to
experience jazz at an earlier stage. Then they won’t
have inhibitions later.

I ask Mark about improvising, whether he relies on
having a good ear, or uses a combination of his
memory and harmonic knowledge.

It’s always a mixture. I benefit from having played a
tune a lot. Through the process of getting used to
the sounds of the harmonies as they move from
chord to chord you get to know a tune much better.
You get a freedom to go with your ear, to move
away from the safer territory. Then there should be
a big dollop of artistic exploration, to take you into
uncharted territory.

It’s all about listening, especially at the
beginning. If you were a classical player and you
didn’t listen to any jazz you wouldn’t have a concept
of what you had to do. There has been such a
dumbing down of the music scene. The majority of
pop bands are playing things that are harmonically
uninteresting. There’s not a great preponderance of
musical ideas. By covering a little bit about jazz in
school music lessons you’d educate kids enough so
that they could appreciate jazz as a good type of
music that they might enjoy, rather than pooh-
poohing it without any knowledge. That’s going to
be our audience for the future.

It’s all about listening, 
especially at the beginning
Mark Nightingale
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Mark Nightingale

The Associated Board now offers jazz
trombone exams at Grades 1 to 5 in the
UK, Ireland, Australia, New Zealand,
Malaysia and Singapore. From late 2004 
these exams will also be available to
students in Canada and the USA. 

For a copy of the jazz syllabus: 
t +44 20 7467 8253
e marketing@abrsm.ac.uk. 

Alternatively, you can download 
a copy at www.abrsm.org

ABRSM (Publishing) Ltd has produced a
range of publications that support the
syllabus and form a complete package 
for teaching and learning jazz. 
For more information visit
www.abrsmpublishing.co.uk

“

”
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New year, new coursePROFESSIONAL
DEVELOPMENT
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New CT ABRSM
prospectus 

We are about to launch a new combined
prospectus detailing all Certificate of
Teaching options for teachers in Hong
Kong, Singapore and the UK. The
prospectus will include information about
the one-year part-time course, available in
all three countries, and the new fast-track
residential course, available from 2004 in
the UK only. 

The prospectus will be available at
www.abrsm.org/?page=teachers

To request a copy please contact:
UK
Beth Morton

t +44 20 7467 8226
e bmorton@abrsm.ac.uk

Singapore
Su-San Hay

t +65 6339 2624
e shay_sg@abrsm.ac.uk

Hong Kong
Mandy Kwan at HKU SPACE

t +852 2975 5696
e mckwan@hkuspace.hku.hk

Have you begun the new year with thoughts of
new directions and self-improvement? Then the
Associated Board’s Certificate of Teaching course
could provide you with just the professional
development you need to refresh and inspire
your teaching. 

For a real taste of what’s involved, come
along to one of our CT ABRSM Taster events in
the UK. Taking place on Sunday mornings during
March, each Taster will include two interactive
professional development sessions, as well as
plenty of time to talk to Course Leaders, mentors
and current and past CT ABRSM students. 

UK CT ABRSM Tasters 2004

Sunday 7 March
■ The Red Maids’ School, Bristol
■ The Sixth Form College, Colchester

Sunday 14 March
■ Radley College, Oxford

Sunday 21 March
■ Royal Northern College of Music, Manchester

Sunday 28 March
■ St Paul’s Girls’ School, Hammersmith, London

Taster events begin at 10.00am and finish at 1.00pm
and tickets cost £10.

For more information and 
a booking form contact: 
Beth Morton

t +44 20 7467 8226
e bmorton@abrsm.ac.uk 

Tell us what you want
For the last nine years, the Associated Board’s
Professional Development Department has been
providing courses, workshops and seminars to
help teachers enrich their skills and broaden their
horizons educationally. However, the needs of
teachers are changing all the time and to ensure
that we are offering the very best and most
relevant service, we want to find out what you,
the teachers, really want. 

Over the next few months Richard Crozier,
Professional Development Director, and Beth
Morton, Professional Development Marketing
Executive, will be talking to a wide range of
instrumental and singing teachers to find out
what kind of professional development services
they would like to see available. The feedback we
receive will inform the creation of a new range
of courses and qualifications to be launched by
the Associated Board in 2005.

This is an immensely exciting project and we
are grateful to the many teachers who have
already been in touch with comments; if you
would like to contribute to this important
research please email your ideas to Beth Morton
at bmorton@abrsm.ac.uk

Courses in India

This year the Associated Board’s Travel Grant Scheme will be
funding a series of professional development courses in India.
Each course will be held over two days giving time to deal
with a broad range of subjects: teaching theory; stylistic
performance; introducing new repertoire; dealing with
nerves; developing aural perception; and much more. The
study programme will also deal with Associated Board exams,
covering sight-reading, aural tests, marking criteria and all
the latest syllabus developments, including jazz.

CT ABRSM updates

Hong Kong 
The 2004-2005 course begins in July and the closing
date is 11 June 2004.

Singapore
It’s not too late too apply for the 2004-2005 
CT ABRSM course in Singapore. The closing date is
31 January for the course starting in April 2004 
and running through to April 2005.

UK
The ninth Certificate of Teaching course started last
October at centres in London, Oxford, Manchester,
Bristol and Colchester and we are very pleased to
welcome 120 students to the course this year. 

Looking forward, teachers are also about to
begin their studies on the new CT ABRSM Fast 
Track Residential course which begins next month.
Based on the one-year part-time course, this option
takes only six months to complete and the study
sessions are held at a residential centre during
school holidays. 

If you are an instrumental or singing
teacher and would like to apply for 
the fast-track course, please contact: 
Beth Morton

t +44 20 7467 8226
e bmorton@abrsm.ac.uk



Spectrum 3 on CD

ÒThalia MyersÕs sensitive
playing can only encour age
good amateur and student
pianists to take these pieces
up.Ó

INTERNATIONALRECORDREVIEW

Oxford University Press is the sole worldwide sales agent and distributor for ABRSM (Publishing) Ltd.

Ken Hesketh I canÕt think of anything more important than to
be aware of the artistic expression of your own time. Music of all
types and hues should be part of every young musicianÕs
experience as soon as possible Ð new music can move you just as
much as Bach or Beethoven, you just have to understand how itÕs
t r ying to do that.
Richard Causton I donÕt think the importance of this can be
o v e r-emphasised. People need to understand right from the
beginning that music for classical instruments is a living, evolving
thing and that it is a world in which they too can par t i c i p a t e .
Hand in hand with this comes the realisation that all instr u m e n t s
can be used for experimenting, making sounds, and as a tool of
d i s c o v e ry Ð not merely something with which to r e i n t e r p r et works
f r om the past.
Nicola LeFanu It is crucial! How else can we keep our tradition
a l i v e ?
Sally Beamish I think children especially can find
c o n t e m p o r a r y music more interesting and meaningful than the
classical re p e rt o i r e. It tends to be the adults who find it har d e r, as
they have more set expectations of har m o n y, form etc. Later on, I
think all music students should get the chance to experience the
challenges posed by dif f e r ent contemporary idioms.

How valuable do you think the project is to cello
teaching?

Hilary Tann The CD aspect seems crucial to the success of the
p roject. Even if the young (or not so young) cellist simply listens
to the CD with the score, they will begin to hear something of
the breadth of sounds and tone-colours available on the
i n s t rument. It should be an exciting listening experience.
Rhian Samuel IÕm not a cello teacher, but I think that involving
students in new music, hot off the press, and perhaps a little
d i ff e r ent from the standard r e p e rt o i r e yet within their r e a c h
t e c h n i c a l l y , can help get them more involved in playing their
i n s t r uments and even encourage them to practise!
Steve Martland I m m e n s e l y. The attitude of teachers clearly
influences many new per f o r mers and so for me this project is
t h e r e to inspire and interest teachers first and for e m o s t .
Ken Hesketh To have a collection of new work, specially
commissioned and available to go into playersÕ
re p e rt o i r e without a long per f o r mance history I would say is not
only welcome but very exciting. Teachers will be able to go on
this journey of discovery with pupils as well and this surely will
challenge every part of the pupil-teacher relationship to go to
m o re interesting and newer places when provoked by these new
w o r k s .
Sally Beamish I think it is invaluable.
Alissa Firsova I think this project is extremely valuable to cello
teaching, and I am certain that any student would benefit so
much from playing such a variety of short, interesting and
unusual pieces.

See our website for complete interviews Ð
www.abrsmpublishing.co.uk.

Spectrum and Spectrum 2
on CD
Double CD

ÒA fascinating antholog y, with
fine performances and
recording.Ó

GRAMOPHONE

D 572 5

COMPETITION for Cellists
Win a free copy of Spectrum for Cello

We have five copies ofSpectrum for Celloto give away. Send
a postcard with your answers to the two questions below,
not forgetting to include your name and address, to:

ABRSM (Publishing) Ltd, 24 Portland Place,
London W1B 1LU, United Kingdom

to arrive no later than Friday 26 March 2004. You may
also enter the competition by email, not forgetting to
include your postal address. Send your answers to:
competition@abrsm.ac.uk.

1. How many newly-commissioned pieces of music
are included in Spectrum for Cello ?

2. Who are the two performers on the CD which
comes with Spectrum for Cello ?

Spectrum for Piano
Three piano albums are already available in the Spectrum
series. Spectrum, Spectrum 2and Spectrum 3are exciting and
innovative collections ofnew piano music commissioned by
the Associated Board with pianist and teacher Thalia Myers.

Spectrumand Spectrum 2consist ofpieces written by British
composers, while the international Spectrum 3contains pieces
by composers from 25 different countries. The CD recordings
are performed by Thalia Myers.

Look out for Spectrum 4 later this year!

Y WINNER
Best Standard Publication
Award
MUSICINDUSTRIESASSOCIATION

ÒThis excellent volume of
intriguing new literature
contains a wealth of music
for in vestigation.Ó

CLAVIER

D 871 7

Y WINNER
Music PublisherÕs Best New
Product
MUSICINDUSTRIESASSOCIATION

ÒThis is truly a must-
have!Ó

PIANO

D 084 7

ÒA brilliant and original
idea.Ó PIANO

ÒGo out and buy this!
Excellent volume. A fine
entry point into the
wonderful world of new
music.Ó

SOUTHAFRICANMUSICTEACHER

D 234 3

John Metcalf

Hilary Tann

Ken Hesketh
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NEWS

New UK HLRs

Clevedon
Robin Matthews
t 01275 877195

Clitheroe
Jean Hartley
t 01200 422209  

Stroud 
Suzanne Barnes
t 01453 766574
e suzanne.barnes.2

@btopenworld.com   

Thanet
Stuart Horsburgh
t 01843 822 338 

New Director for 
ABRSM Publishing

Simon joined ABRSM Publishing as
Production Manager in 1995. His
appointment to this new role recognizes
the major part Simon now plays in 
the design and production of printed
materials for ABRSM Publishing and for
The Associated Board of the Royal Schools 
of Music as a whole.

UK High Scorers’
Concerts

6 February
Paignton

10 February 
Chippenham

15 February 
Sunbury-on-Thames

12 March 
Plymouth

6 March 
Darlington

new website ■ www.abrsm.org ■ new website ■ www.abrsm.org ■ new website ■ www.abrsm.org

ABRSM Publishing
has announced the
appointment of 
Simon Mathews as
Production Director.

Going green

The Associated Board now has an Environmental
Management Policy in place to ensure that our impact on 
the environment is minimised in all activities. The policy
covers everything from use of paper and energy to
distribution methods and choice of suppliers.

Positive steps have already been taken: many documents,
including Libretto and entry forms, are now printed on
recycled paper; all music published by the Associated Board 
is printed on seventy-five percent pre-consumer recycled
paper; and we endeavour to source all the paper we use 
from sustainable forestry.

As we continue to roll out the policy you can be sure 
that we are doing our best to make the Associated Board 
an environmentally friendly exam board. 

Practise for charity

Do you struggle to get
your pupils to practise
every day? For some
extra motivation, 
they could join the
thousands of young
musicians who are
raising money for
children with cancer as

part of Sargent Cancer Care for
Children’s Practice-a-thon!

Practice-a-thon! calls on pupils to
practise every day for two weeks – and
earn sponsorship for doing so. Practice-
a-thon! runs until June 2004, with the
sponsored practice taking place during
any two consecutive weeks.

Last year 40,000 musicians took part
in Practice-a-thon! raising £150,000 for
Sargent Cancer Care for Children.

For more information on how
to take part contact Sargent
Cancer Care for Children:

t +44 20 8752 2868
www.sargent.org 

Golden jubilee for Egypt

Meeting the teachers 

In 1953 Dwight D Eisenhower took the oath of office as
President of the United States and Queen Elizabeth was
officially crowned Queen of the United Kingdom in
Westminster Abbey. Also in that year, the Associated
Board held its first music exams in Egypt.

To celebrate this jubilee year Tim Arnold, Head of
International Operations, visited Cairo at the end of
September to meet our Representative, Dr Mohamed 
El Tobgy, give seminars and attend a delightful jubilee
concert. Meeting local music teachers is always an
important part of such visits and Tim said, “It was
wonderful to be able to exchange ideas about teaching
and learning with such dedicated music teachers.”

The jubilee concert was held at the Cairo Opera House
and with all 500 tickets sold, performers played to a
packed house. A special highlight was the ‘Celebration
Song’ written and performed by Dr Tobgy and his
daughter. This formed the grand finale of a wonderful
concert – all of which was given full coverage on 
Egyptian television.

Dina Potgieter, our Representative in Namibia, organised two
seminars for teachers in October, one in the capital
Windhoek, and, for the first time, one in Swakopmund.

Although we do not hold exams in Swakopmund at the
moment, there has been such a high level of interest from
teachers in the area that Dina was keen to hold a seminar where
teachers could find out more about the Associated Board.

Both events were greeted with much enthusiasm and as
Dina commented, “The examiner, Ronald Lees, who
presented the seminar, was very entertaining and did a great
job. We were very fortunate to have had him.” 
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To coincide with the introduction of new jazz
syllabuses for clarinet, alto and tenor sax, trumpet
and trombone, Charlie Beale, the Associated
Board’s Lead Jazz Consultant, visited Australia in
October to give a series of workshops.

Workshops were held in Perth, Brisbane,
Sydney and Canberra, offering an enjoyable
introduction for teachers who were new to jazz
and a chance to refresh skills and understanding
for those with greater experience. The response
from participants has been extremely positive as
Judy Thönell, the Associated Board’s co-ordinator
for Australia, reported:

“The workshops were inspiring with
enthusiastic audiences. Many musicians play
these instruments so they were delighted that
these exams are now available as well as the jazz 
piano exams.”

For more information about 
jazz exams in Australia contact:
Judy Thönell

t +61 8 938 62654
e abrsmwa@iinet.net.au

Jazz inspiration Two on tour
Let’s set the scene. Imagine visiting a region
which has five wildlife reserves, nearly 400
species of birds, 70 species of reptiles and a
successful oil industry – you’d be visiting Oman,
Kuwait, Qatar and Jordan.

Back in September, the Associated Board’s
Chief Executive, Richard Morris, and Head of
International Operations, Tim Arnold, visited
these four countries to meet music teachers,
heads of music associations and government
ministers. During the tour they provided free
professional development seminars for teachers
and worked to deepen the Associated Board’s
understanding of the musical history and
educational aspirations of these countries. 
This was also a chance to celebrate the musical
achievements of the thousands of young people
who have taken our exams in the region every
year since the 1970s.

In Oman teachers, including staff from the
Royal Oman Symphony Orchestra and the Royal
Guard, attended Tim Arnold’s seminar, A Sense of
Style. Working with repertoire from the current
Selected Piano Examination Pieces and referring
to the Performers Guides, both from ABRSM
Publishing, Tim gave teachers plenty of ideas on
how to teach their pupils to perform with style.

A second seminar, These Diploma Exams, was
held at the British Ambassador’s Residence. Here
Richard and Tim were given a most warm
welcome by the Ambassador’s wife and the
Bishop of Cyprus and the Gulf. 

The next stop was Kuwait, for a seminar at
the British School, before flying to Qatar where
Ian Young, the Archdeacon for Qatar and our
Representative provided a splendid local meal
whilst talking to Richard and Tim about musical
and church life in Qatar. Another teachers’
seminar followed with, as usual, many 
interesting questions.

Finally to Jordan, where the press and radio
were out in force to interview Richard and Tim
who became ‘stars’ overnight! A fitting end to 
an excellent tour.

Musicians in Madagascar have now joined
the many thousands around the world who
look to the Associated Board for
international standards in musical
achievement. 

Candidates took theory and practical
exams in Madagascar for the first time last
year. The exam session in the capital city of
Antananarivo was complemented by a
workshop for teachers and candidates. 
Our contact in Madagascar, Jean Félicien
Raftefy, organised the workshop with
examiner Bernard Hall-Mancey. In addition
to the teachers and candidates, the
workshop at the Hilton Hotel was attended
by The General Secretary of the Cultural
Ministry, a representative of the Senat
President and the Mayor of Madagascar. 
To bring the workshop to a close, six
candidates, five pianists and a singer
performed their exam pieces to this very
appreciative audience.

Congratulations to the parents,
teachers and candidates for their hard
work and dedication and thanks to Air
France, who helped to make the exams
possible.

100 years in Malta

December saw centenary
celebrations in Malta. Maria
Conrad, our Representative,
helped to organise a fantastic 
line-up of events – seminars and
meetings, an evening of music, 
a Gala Concert featuring former
Associated Board Scholars and a
special reception attended by
Richard Morris, Associated Board
Chief Executive.

We look forward to many
more years working with the
teachers and pupils of Malta.

First exams in
Madagascar

High Scorers’ Concerts

14 February
Singapore
Victoria Memorial
Concert Hall

5 March
Thailand
Oriental Hotel, Bangkok

25 April
Indonesia
Hyatt Aryaduta Hotel,
Jakarta

New Representatives

Finland
Francis Kiernan
t +358 44 033 0777
e abrsm@euterpe.fi

The Netherlands
Karin Hollreiser
t +31 70 355 4979
e karin.hollreiser

@xs4all.nl
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NEWSGetting together

Last year 15 Associated
Board Representatives
from 12 European
countries accepted a
unique invitation to
come to London to 
share views and meet
colleagues at the
Associated Board’s
offices in London.

This first ever Representatives’
Conference, which took place over two days
during October, was jam-packed with
presentations from Representatives and
London staff, interactive group work,
questions, answers, website demonstrations
and plenty of debate – proving to be an
exhausting but fun weekend.

Representatives 
from the Faroe Islands,
France, Germany, Italy,
Luxembourg, Malta, the
Netherlands, Norway,
Portugal, Spain, Sweden
& Switzerland attended

the conference. All had a chance to speak
about their experiences, from education
systems in their countries and the problems
of language barriers to stories of delighted
candidates and teachers.

Topics such as administrative processes,
finance and IT were discussed on the first
day leaving day two free to focus on
customer service, the activities of the
Associated Board’s publishing company,
and a preview of the Associated Board’s
new website. 

Feedback ranged from ‘warm, friendly
and stimulating’ and ‘interesting new ideas
on marketing and publishing’ to
‘Representatives enjoyed the opportunity
to voice their opinions’ and ‘everyone’s
concerns were listened to and absorbed’.

Event manager, Emma Willoughby, 
said that she and her colleagues were
delighted with the success of the
conference. “We are now making 
headway with recommendations and
suggestions and are looking forward to
seeing the results.” 

Hong Kong update

David Gwilt, our
Consultant in Hong
Kong, with the latest
news and views.

The year 2003 was a difficult one for us
here in Hong Kong, but despite that there
has been yet another rise in candidate
numbers at both grade and diploma levels. 

At the height of the SARS crisis, the
deadline for exam entries was fast
approaching and entries were only 
coming in slowly. With our partners in
Hong Kong, the Hong Kong Examinations
and Assessment Authority, a decision was 
made to postpone the closing date and
during the subsequent exam session 
we had 67 examiners working away in
Hong Kong. 

Seminars on Associated Board diplomas
were cancelled as a result of SARS but the
radio programmes on piano repertoire,
given by myself and Shirley Gwilt, were
broadcast by RTHK as usual. And we
continue to deal with many telephone 
calls on a daily basis from teachers and
candidates with questions about exams 
at all levels.

Diploma entries continue to rise and
recently successful diploma candidates
celebrated their achievements in
November at the Hong Kong Diploma
Awards Ceremony. Over 80 candidates
were present to receive their certificates
from the Associated Board’s Head of
International Operations, Tim Arnold, and
to listen to a wonderful recital given by
outstanding students.

Last year was an action-packed one for teachers and
candidates culminating in the very first Associated
Board jazz exams in Singapore, Penang and Kuala
Lumpur. Congratulations to all our jazz candidates.
With a one hundred percent pass rate for each
venue and several Distinction passes it is now
official, candidates in South East Asia certainly know
how to swing!

The coming year looks to be just as busy. High
Scorers’ Concerts will take place in Singapore,
Thailand and Indonesia, show-casing some of the
exam successes from 2003 and now including jazz
players too. 

In March, the 2004 Professional Development
Programme (PDP) gets under way with Making a
Marked Improvement – a seminar on how to help
your students improve their exam performances.
Our presenters will be providing practical advice and
tips on how to deal with the exam situation and
how to excel in all parts of the exam. 

Finally, we are looking forward to the Diploma
Awards Ceremony on 20 March at Le Meridien
Hotel, Singapore. Guest of honour will be
Associated Board Chief Executive, Richard Morris,
who will be on hand to congratulate successful
diploma candidates from across Malaysia,
Singapore, Thailand and Indonesia. It will be
especially delightful to formally congratulate Jap Tji
Keng from Indonesia as our first FRSM holder in
South East Asia. Jap Tji Keng will be at the ceremony
to receive his Fellowship of the Royal Schools of
Music in violin performance. Warmest
congratulations Mr Jap!

To all of our teachers and candidates across
South East Asia… Gong Xi Fa Cai!

From South East Asia

Bill Thomson, Regional
Consultant, on the first jazz
exams and what’s new for 2004.

PDP 2004

For dates and venues 
see www.abrsm.org
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The most natural musical expression must be singing. Throughout
history, human beings have responded to the great moments of joy 
or despair with song and all the stages between those emotional
extremes have also been captured by the composers. 

It’s encouraging to know that singing entries for our exams are
increasing. We all gain so much from using our voices, not least a
higher level of self-knowledge.

Examiners do appreciate what it takes for young candidates to
come into the exam room and sing to a stranger. It’s so helpful for the
examiner to be given a list of the songs plus their syllabus numbers, as
the repertoire lists are tremendously long and the candidate may be
left waiting while the examiner searches for the title. 

Sight-singing is done well by those who regularly sing in good
choirs, but many others do struggle and this musical skill needs just as
much attention as for instrumentalists. We currently have a group of
specialists looking into sight-singing for exams and in due course we
shall be able to give feedback and reveal future plans. 

Chopin apparently learnt much about phrasing from the operatic
arias of the bel canto composers and singing is likely to be part of
many perceptive teachers’ approaches to instrumental learning. It
would be fascinating to have your views, experiences and suggestions,
so please write, knowing that each letter is valued and receives a
personal response. 

Your chance to share experiences and ideas with other readers
Clara Taylor, Associated Board Chief Examiner, introduces a subject for
discussion and we publish your responses in the next issue.
Contributions may be edited for publication.

Write to Clara Taylor, marking your envelope Forum
or email chiefexaminer@abrsm.ac.uk giving your postal address

Nerves

Next topic: singing matters

Clara Taylor
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Breathing and
thinking

There are two areas to tackle
when it comes to combating
nerves. The first is the physical
problem – the shaking fingers! 
I encourage my students to
concentrate on their breathing.
Taking slow, deep breaths slows
the pulse, gives a feeling of
calmness and stops the shaking. It
also counters the tendency to
breathe too quickly.

The second area is the mental
problem – the way the brain
worries and wanders. Positive
thinking is important. Most of all,
don’t allow your mind to wander
away from the task in hand. Make
sure you keep your mind on the
music and its expression.

Helen Tseu
Kota Kinabalu, Malaysia

Preparation is the key

I make sure that all my pupils are
fluent in all aspects of what they
will be doing, whether an exam or
festival. If they know their work
well, their fingers will take over
and carry on. Even if they are very
nervous, what could be a disaster
will only be a minor hiccup.

Having calm, supportive
people around is also essential.
Often you see anxious parents
and teachers hovering around the
performer and giving last minute
advice. This only increases panic! 

Jo Dolman
Devon, UK

Golden rules

Nerves can so mar an exam
performance that it is important
to have a few golden rules:
■ Give your candidate plenty of

practice at playing in front of
others and hold a mock exam.

■ Let pianists try out on a
different piano. 

■ Explain to parents that this is
the moment for their child to
shine. It is not an ordeal.

■ Make sure that wind and
brass instruments are warmed
up before the exam and
persuade all pupils to wear
gloves on their way to the
exam during colder months. 

■ Advise against tea or coffee
just prior to the exam.

■ Be present on the day to 
give moral support, never 
try to correct last minute
faults, and above all be
confident for your pupils 
and about them.

Beryl Lambert
Berkshire, UK

For old and young

When helping my oldest students
with nerves I encourage them to
immerse themselves in the music.
If their concentration is good, they
will become less aware of their
audience. For younger students
and their parents I encourage
them to get the exam in
perspective – it’s one person’s view
of your playing on one occasion.

Meg Tyler
Somerset, UK

Take a walk 

With older and more advanced
students there is often a tendency
to over-practise too near to the
performance. By this time it is too
late to do more than repeat
existing patterns of technique.
Any mistakes or memory lapses at
this point can cause serious anxiety
which itself can trigger a bout of
nerves; far better to go for a brisk
walk or play a physical sport. 

Ann Barbanell
Suffolk, UK

Focus on the music

If there is real musical
concentration, then nerves 
will be few and controllable, but
there can only be concentration 
if any distractions are removed.
This is helped by rehearsing the
practicalities of the exam
experience in every detail so that
your pupil knows what to expect
and can focus on the music. 

Pupils are all frightened of
stumbling and not being able to
recover. I make them shut their
eyes and point at the music, then
start exactly where their finger
lands, irrespective of how
inappropriate the starting place;
this removes some of the fear. 

Diana Bell
Hampshire, UK


